


















the	 ATLG	 has	 a	 particular	 role	 in	 meeting	 key	 performance	 indicators	 in	 professional	












Skaife	 2009)	 and	 also	 asked	 for	 demographic	 information	 and	 for	 any	 comments.	 	 Although	 the	
response	rate	means	that	we	must	be	cautious,	analysis	of	 the	responses	suggest	some	significant	
findings.	In	particular	that	the	ATLG	is	of	benefit	to	graduates	whether	they	are	working	in	non-art	














































for	using	art	 to	address	 issues	of	 race;	 the	 largest	of	 these	had	35	people	but	 the	others	could	be	
described	as	small	groups.		There	is	a	small	literature	on	art	therapy	education	of	which	there	are	a	









Amongst	 these	 papers	 there	 are	 two	 student	 evaluations.	 	Matthew	 Stephenson	 and	 Tom	 Burns	
(1997)	attempt	to	correlate	the	professional	background	of	participants	of	a	one	year	 introductory	
course	 in	 Group	 Analysis	 in	 London	 with	 the	 students’	 evaluation	 of	 particular	 elements	 of	 the	





Group	 Analysis	 that	 took	 place	 in	 Lithuania	 and	 compare	 the	 results	 to	 an	 unpublished	 student	
evaluation	of	a	 similar	course	 in	Norway.	 	They	 ran	 fifteen	 large	groups	over	a	period	of	one	year	
alongside	supervision,	theory	and	small	groups.		The	participants	valued	the	large	group	lowest	and	
this	 element	 of	 the	 training	 had	 the	 highest	 variance	 (range	 of	 response);	 the	 large	 group	 in	 the	
Norwegian	basic	course	was	scored	similarly.	However,	the	Norwegian	basic	course	is	the	first	year	of	
a	five	year	programme	and	Lorentzen	et	al,	who	also	teach	there,	say	that	the	large	group	is	valued	



























dialogue.	 	The	group,	whilst	magnifying	experiences	 in	 the	world	outside	of	 it,	and	 thus	becoming	
































We	 designed	 a	 Likert	 scale	 questionnaire	 in	which	 1	was	 strongly	 agree,	 2	 agree,	 3	 undecided,	 4	
disagree	 and	 5	 strongly	 disagree.	 	 	 There	 were	 two	 sets	 of	 questions,	 the	 first	 set	 asked	 for	
















The	 response	 rate	 to	 the	 questionnaire	 was	 20%	 (N=142	 with	 28	 respondents).	 	 Of	 these,	 six	



























































The	 job	 titles	 in	 Health	 included:	 Art	 Therapist,	 Art	 Psychotherapist,	 Support	 Worker,	 Private	
practitioner,	Nursing	Assistant,	 Registered	Nurse,	 Primary	Mental	Health	Worker,	 ED	CYPS	 Service	
Manager.	In	Education	they	included:	FE	College,	Director	of	a	Preschool,	Art	Psychotherapist,	School	
















in	 number	 produced	 large	 percentage	 differences,	 we	 have	 reported	 the	 actual	 numbers	 of	
respondents	replying	to	each	question	and	used	percentages	to	show	significant	differences	 in	the	
answers.	





An	 average	 of	 4/28	 disagreed	 that	 the	 ATLG	 was	 helpful;	 an	 average	 of	 5/28	 were	 undecided).		
However,	 22/28	 (80%)	 of	 part-time	 students	 agreed	 in	 comparison	 with	 16/28	 (58%)	 of	 full-time	
students,	a	22%	difference	which	gets	larger	on	particular	questions	(Appendix	C).		There	was	very	little	
difference	 in	 response	between	 the	different	posts	 –14/20	 (67%)	of	 those	 in	art	 therapy	 jobs	and	
10/15	(68%)	of	those	in	non-art	therapy	jobs	agreeing	that	the	ATLG	was	helpful	(Appendix	D).		
The	 statement	 that	 received	 the	 highest	 score	 was:	 	 ‘My	 experience	 in	 the	 ATLG	 helps	 with	
understanding	 interactions	 between	 different	 groups	 of	 professionals	 at	 my	 workplace’	 (25/28	
respondents	 agreeing	 or	 strongly	 agreeing;	 9/11	 full-time	 students	 and	 16/16	 part-time	 students;	
17/20	art	therapy	jobs	and	14/15	non-art	therapy	jobs).	Two	other	statements	share	the	next	highest	
score	 ‘My	 experience	 in	 the	 ATLG	 helped	me	 to	 understand	 how	wider	 political	 and	 social	 issues	
impact	on	the	organisation	in	which	I	work’		24/28	agreeing	or	strongly	agreeing,	(8/11	full-time	and	
15/16	part-time	students;	16/20	art	therapy	jobs	and	12/15	non-art	therapy	jobs),	and	‘My	experience	




statements:	 ‘My	 experience	 in	 the	 ATLG	 helped	 me	 to	 be	 an	 active	 member	 of	 my	 workplace	
organisation’	 (8/28	 disagree	 or	 strongly	 disagree,	 5/11	 full-time,	 2/16	 part-time,	 1	 answering	 all	
questions	but	not	giving	information	on	whether	they	had	studied	full	or	part-time,	6/20	art	therapy	
jobs,	4/15	non-art	 therapy	 jobs)	 ,	 ‘My	experience	 in	 the	ATLG	helped	me	 to	be	an	active	member	










The	 question	 about	 increased	 awareness	 of	 issues	 of	 equality	 and	 diversity	 achieved	 equally	 high	
scores	for	each	of	the	three	dimensions	(organisation,	team	and	clinical	work),		20/28,	though	there	








and	 clinical	work.	 The	ATLG	proved	 to	be	 least	useful	 for	 teaching	directly	 about	 clinical	work,	 (in	
comparison	to	team	work	and	organisational	issues).	Organisation	agree	scores	-	121,	Staff	team	agree	
-	123,	Clinical	work	agree	scores	–	102.	(The	difference	between	the	organisation	and	staff	team	scores	








The	art	 therapy	 job,	non-art	 therapy	 job	similarity	 in	 responses	overall	was	mostly	 consistent	 (see	
Appendix	B).	This	was	particularly	so	for	understanding	how	wider	political	and	social	issues	impact	
on	each	of	the	three	different	dimensions	we	looked	at	(14/20	average	for	art	therapy	jobs,	11/15	










students.	 One	 of	 the	 demographic	 questions	 asked	 respondents	 if	 they	 were	 employed	 or	
unemployed	in	art	therapy	or	non-art	therapy	work	(see	figure	6).	However,	none	of	the	respondents	






2009/10.	 In	considering	what	was	particular	about	 these	 two	cohorts	we	 recalled	 that	 these	were	
years	in	which	students	had	been	introduced	to	the	fact	that	we	were	researching	the	ATLG.	In	2007	









meeting	 the	HCPC	Standards	of	Proficiency	 (SOPS)	 required	of	graduates.	For	example:	SOP	5	 that	
graduates	should	be	aware	of	‘the	impact	of	culture,	equality	and	diversity	on	practice’;	SOP	6;	‘’to	be	
able	to	practice	in	a	non	discriminatory	manner’’;	and	SOP	9	to	‘be	able	to	work	appropriately	with	







jobs	 suggests	 that	 the	 ATLG	 has	 a	 particular	 role	 in	 meeting	 the	 reporting	 requirements	 of	 the	
independent	Quality	Assurance	Agency	(QAA)	and	the	Higher	Education	Statistics	Agency	(HESA).	The	
QAA	 monitors	 quality	 standards	 in	 UK	 Higher	 Education	 and	 requires	 universities	 to	 publish	 Key	
Information	 Sets	 (KIS)	 that	 allow	 students	 to	 see	 how	 their	 programs	 of	 study	 relates	 to	 future	
employment	prospects	(QAA	2015).		Similarly	HESA	requires	all	universities	to	publish	UK	performance	
indicators	 (UKPI)	which	 include	 information	 on	 graduate	 employment	 (HESA	 2015).	 	 The	 research	
shows	that	a	training	in	art	therapy	teaches	transferable	skills	that	are	useful	to	diverse	employers,	
maximizing	 employment	 possibilities.	 This	 relevance	 at	 the	 level	 of	 policy	 is	 heartening	 for	 those	
graduates	who	seek	different	sorts	of	employment	or	jobs	that	are	not	actually	called	art	therapy	jobs	
as	 they	 seek	 to	 build	 portfolios	 of	work	 experience	 in	 changing	 patterns	 of	 service	 provision	 and	
employment.		























the	 large	 group	 remains	 a	 largely	 emotional	 memory	 for	 me	 rather	 than	 a	 cognitive	 one	 -	 I	 can	
remember	how	it	felt	at	points	rather	than	it	being	something	I	consciously	apply	to	my	clinical	work.	





Interestingly,	 the	 two	 categories	 which	 asked	 about	 performance	 as	 opposed	 to	 understanding,	
achieved	 the	 lowest	scores.	We	asked	 if	graduates	 found	that	 the	ATLG	had	helped	 them	become	






















































Westwood	 2010).	 It	 is	 interesting	 then	 to	 consider	 how	 the	 ATLG	 differs	 from	 those	 strategies	
described	in	the	literature	to	address	this	important	topic	and	the	relevance	of	the	survey	findings	to	















work	 (20	 -	 organisation,	 24	 –	 staff	 team,	 20	 –	 clinical	work);	 and	 three	 people	 less	 disagreed	 (3	 -	
organisation,	6	–	staff	team	and	3	clinical	work).	 	This	made	us	think	about	the	fact	that	it	 is	in	the	
ATLG	 that	 the	 students	 actually	 experience	 a	 staff	 team	at	work	 together.	 The	 team	are	 the	 joint	
facilitators	of	 the	group.	This	might	make	them	more	conscious	of	 the	 functioning	of	an	operating	
team	and	that	sort	of	dynamics	that	are	held	within	it.		They	also	witness	the	effect	of	wider	social	and	
political	issues,	and	change	that	has	resulted	from	these,	on	the	staff	team.	As	one	respondent	said:	








In	 a	 further	 survey	 to	 increase	 the	 response	 rate	we	might	 change	 the	way	 in	which	we	 sent	 the	
questionnaire	making	more	of	a	connection	between	us	who	know	the	past	graduates	as	tutors,	and	
us	 as	 researchers.	 	 When	 teaching	 about	 experiential	 education	 we	 are	 now	 emphasising	 the	
importance	of	research	for	development	of	our	teaching	methods.	The	university	is	also	now	allowing	



















The	 intention	 of	 the	 survey	 in	 the	 first	 instance	 was	 to	 improve	 teaching	 through	 learning	 from	
feedback	and	to	communicate	our	findings	to	other	professions	in	Health	and	Social	Care.	Although	
the	findings	are	suggestive	rather	than	conclusive	due	to	the	low	number	of	responses,	there	is	still	
something	 to	 be	 learnt	 from	 them.	 The	 fact	 that	 the	 ATLG	 teaches	 transferable	 skills	 related	 to	






are	more	 relevant	 than	others	 to	 the	workplace	and	how	facilitation	of	 it	 can	be	 improved.	These	
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	 Organisation	 												24	 												1	 	3	
	 Staff	team	 												23	 												1	 4	





	 	 	 	
	 Organisation	 													20	 															5	 	3	
	 Staff	team	 														24	 																2	 2	





	 	 	 	
	 Organisation	 														25	 																1	 2	
	 Staff	team	 															21	 																2	 5	
	 Clinical	work	 														15	 																7	 5	
To	 be	 aware	 of	
issues	 of	 Equality	
and	Diversity	in:	
	 	 	 	
	 Organisation	 														21	 																1					 	6	
	 Staff	team	 														21	 																	1	 6	





	 	 	 	
	 Organisation	 															16	 																5	 	7	
	 Staff	team	 															18	 																	3	 7	
	 Clinical	work	 																12	 																	6	 9	
To	 be	 an	 active	
member	of:	
	 	 	 	
	 Organisation	 																15	 															8	 5	
	 Staff	Team	 																		16	 																	8	 4	
	 Clinical	work	 																	14	 																	8	 5	












Organisation	 72%	 94%	 22%	
Team	Work	 72%	 87%	 15%	
Clinical	Work	 54%	 93%	 39%	
	 	 	 	
Change	 	 	 	
Organisation	 72%	 69%	 -3%	
Team	Work		 82%	 81%	 -1%	
Clinical	Work	 54%	 93%	 39%	
	 	 	 	
Interactions	 	 	 	
Organisation	 81%	 100%	 19%	
Team	Work	 54%	 87%	 33%	
Clinical	Work	 36%	 75%	 39%	
	 	 	 	
Professional	Identity	 	 	 	
Organisation	 54%	 62%	 8%	
Team	Work	 64%	 69%	 5%	
Clinical	Work	 36%	 53%	 17%	
	 	 	 	
Equality	and	Diversity	 	 	 	
Organisation	 63%	 94%	 31%	
Team	Work	 63%	 94%	 31%	
Clinical	Work	 72%	 87%	 15%	
	 	 	 	
Active	 	 	 	
Organisation	 27%	 75%	 48%	
Team	Work	 45%	 69%	 24%	
Clinical	Work	 45%	 53%	 8%	
	 	 	 	














Organisation	 80%	 80%	 0%	
Team	Work	 70%	 73%	 -3%	
Clinical	Work	 55%	 57%	 -2%	
	 	 	 	
Change	 	 	 	
Organisation	 75%	 60%	 15%	
Team	Work		 85%	 80%	 5%	
Clinical	Work	 70%	 78%	 -8%	
	 	 	 	
Interactions	 	 	 	
Organisation	 85%	 93%	 -8%	
Team	Work	 70%	 73%	 -3%	
Clinical	Work	 55%	 57%	 -2%	
	 	 	 	
Professional	Identity	 	 	 	
Organisation	 65%	 47%	 18%	
Team	Work	 70%	 54%	 16%	
Clinical	Work	 40%	 28%	 12%	
	 	 	 	
Equality	and	Diversity	 	 	 	
Organisation	 85%	 67%	 18%	
Team	Work	 80%	 67%	 13%	
Clinical	Work	 75%	 67%	 8%	
	 	 	 	
Active	 	 	 	
Organisation	 55%	 60%	 5%	
Team	Work	 55%	 60%	 5%	
Clinical	Work	 60%	 38%	 22%	
	 	 	 	
Total	 68.3%		average	 68.8%	average	 	
	
	
	
